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Dear Students, Parents, PPS Staff,
Business Leaders, & Community Members:
After decades as an educator with Pittsburgh Public Schools, I sought a seat on the school board to continue 
helping students get the best education possible to prepare them for college, the workplace, and productive, 
fulfilling lives. Just as learning is lifelong, so is my holistic approach to educating children.

Improving our schools and students’ learning is a process—one that involves all of us in the community. I look 
for many positive things to happen over the next few years. My colleagues and I have charged Superintendent 
Anthony Hamlet with developing critical initiatives, such as community schools and restorative practices, to help 
children, their teachers, and families. I’m pleased that Dr. Hamlet has willingly met the challenges and included 
many people in finding solutions.

As you will see in this report, there is obvious need for change. Our student populations are diverse and the 
board has taken steps to ensure equity, such as with its policy to protect the rights of transgender students. 
Now we need to sharpen our focus to improve student learning outcomes, and provide teachers and staff with 
relevant instructional support to reach all students.

We have much work to do. In 2015–16, only 47.9% of students were proficient or advanced on the English 
Language Arts state assessment in the third grade. Dramatic gaps exist between the performance of white students 
and African-American students in every grade level. Our graduation rate has dropped, enrollment continues to 
decline, and disciplinary actions have disproportionately fallen on students of color, causing them lost 
instructional time.

Yet there is reason to expect good things because of the strategies outlined herein. We’ve set a solid course for 
moving forward, thanks to nine months of valuable feedback from the community, data examination, and objective 
evaluations from credible, independent organizations. We’re grateful for the input and assistance.

Our goals are to increase proficiency in literacy and math for all students. We want to ensure that all students 
learn the skills they need to succeed in college, career and life, whether they choose higher education or the 
workplace following high school. And we must eliminate the longstanding racial disparity in student 
achievement levels. 

I’m confident that by working together we can strengthen the culture, systems and leadership of Pittsburgh 
Public Schools and raise our children’s expectations for their futures. On behalf of the entire PPS Board of 
Directors, thank you for your continued support. 

Dr. Regina B. Holley
District 2, Board President
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Dear Students, Parents, PPS Staff,
Business Leaders, & Community Members:
This is an exciting time for Pittsburgh Public Schools (PPS). It is both a time of change and a time of great 
opportunity. We have the opportunity to align ourselves with the growing Pittsburgh marketplace and develop 
well-rounded, academically prepared graduates with the ability to compete locally, nationally, and globally. But 
it is also a time of challenges, as our nation struggles with many issues surrounding public education and how 
to improve our public schools. 

Although I am a newcomer to this District and Pittsburgh, there is no doubt in my mind that we have the potential 
to step up as a leader. We have a history of innovation, a passion for educating all students, and a commitment to 
make things happen. The future of our children and the vitality of our city and region is at stake. Our priority must be 
to ensure that every child in this District has the supports and opportunities he or she deserves to be successful 
after graduation. It must be a collective effort. And we must have a solid, actionable plan.

That is why, from day one, I began a dialogue with students, parents, District staff, and community leaders. I 
wanted to understand, through the lens of the District’s closest constituents, what they saw as PPS’s greatest 
strengths, and where there was room for improvement. Over four months, approximately 3,500 individuals provided 
frank, and much-appreciated feedback. This level of engagement demonstrates that Pittsburgh residents and staff 
care about our youth and expect all Pittsburgh Public Schools to deliver a high-quality education to all students.  

Input from these stakeholders helped me to formulate a plan for how to move Pittsburgh Public Schools forward 
and how to achieve our very important goals. I also incorporated findings from the Council of the Great City School’s
(CGCS) organizational assessment in the plan. I believe this was essential. As an independent third party, CGCS was
able to provide us with an honest assessment of our organization, and how we compare to high-performing urban
districts across the country. The process was both enlightening and encouraging. The results are presented here,
in our 2017–2022 Strategic Plan: Expect great things. 

You’ll see that our vision of graduating all students so they are ready to complete a two- or four-year college or 
workforce certification has not changed. But our roadmap to achieve this vision has. While no two students are ever 
the same, each one deserves a high-quality education from us. They deserve to be challenged and excited about 
learning. We must set the bar high and let them know that we expect great things from them. At the same time, 
we must hold high expectations for our staff and all our Pittsburgh families.

As you review our Expect great things five-year strategic plan, you’ll see we 
have set four specific long-term outcomes. From these we have identified four 
strategic themes with objectives, and nineteen strategic initiatives that will be 
implemented over the next three years. The city of Pittsburgh has always been 
known for its grit, its hardworking spirit, and its ability to keep reinventing itself. 
Now is the time to reinvent Pittsburgh Public Schools and put the Pittsburgh 
perseverance to work. 

We can do it if we expect great things from ourselves and our students, 
and if we hold each other accountable. I believe our 2017–2022 Strategic Plan: 
Expect great things is the first step in that direction. Please join in partnership 
with PPS to ensure all of our students receive the high-quality education 
they deserve so they graduate from our schools prepared for college, career, 
and life. We expect great things will come from that.

Anthony Hamlet
Superintendent
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District Vision
All students will graduate high school college, career and 
life-ready prepared to complete a two-or four-year college 
degree or workforce certification.    

District Mission
The Pittsburgh Public Schools will be one of America’s 
premier school districts, student-focused, well-managed, 
and innovative. We will hold ourselves accountable for 
preparing all children to achieve academic excellence and 
strength of character, so that they have the opportunity to 
succeed in all aspects of life.

District Beliefs
• All children can learn at high levels.

• Teachers have a profound impact on student development, 
   and should have ample training, support and resources.

• Education begins with a safe and healthy learning environment.

• Families are an essential part of the educational process.

• A commitment from the entire community is necessary to 
   build a culture that encourages student achievement.

• Improvement in education is guided by consistent and 
   effective leadership.

• Central office exists to serve students and schools.
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ENVIRONMENTAL SCAN: LAYING THE FOUNDATION
OF THE FIVE-YEAR STRATEGIC PLAN 
Superintendent Hamlet wanted to ensure that the development of the Pittsburgh Public Schools (PPS) five-year strategic plan 
was comprehensive, authentic and took into account all points of view. Dr. Hamlet and his team followed a structured process that 
included a strong community engagement effort, a review of District data and a third-party organizational assessment. 

Engagement: Look, Listen and Learn Tour
During his Look, Listen and Learn tour, which launched on August 25, 2016, Dr. Hamlet visited the District’s 54 schools, two 
Center Schools, and met with staff and held nine public listening sessions across the city. Four additional listening opportunities were 
provided to the Pittsburgh Federation of Teachers (PFT) union membership, principals, the faith-based community and high school 
students. At each session, participants were organized in small working groups and were asked to answer three questions:

 • What are assets of the District that must be sustained and preserved?

 • What are areas in need of improvement as we look to the future?

 • What programs or solutions do you think should be considered by the District in this process?

The same questions were provided in an online survey to gain additional feedback. Through this process, the District received 
input from more than 2,500 individuals. Each of the responses captured in a listening session or online were read and categorized, 
and those categories were combined into larger themes. The top themes were then used to create a strategic planning input survey. 
The survey was open for a little over 2 weeks. The survey was designed to provide an additional way for the District to prioritize the 
feedback from PPS stakeholders and identify District assets and the top priority areas for improving student achievement. Over 1,000 
individuals responded to the strategic planning input survey. Collectively, the Superintendent’s Look, Listen and Learn tour engaged 
more than 3,500 constituents.

As a result of the data, community feedback and third-party analysis, an initial strategic plan framework was shared with the
Board of Directors in November 2016. The Superintendent then held an additional six Strategic Plan Community Feedback Sessions 
to gain input on the draft framework. Consistent feedback gathered at the sessions demonstrates there was consensus that the
strategic plan framework was succinct, focused and logical and that the long-term outcomes and strategic themes are appropriate 
and represent the right priorities. Internal Theme Teams were then identified to develop objectives and strategic initiatives for each 
strategic theme. 

How did we get here?

September–October: Superintendent Listening Sessions with
community, parents, administrators, teachers, and students

October: Community Survey to assess priorities from
listening sessions

November: Cabinet drafts long-term outcome and strategic 
themes

November: Community input forums for feedback and
initiative ideas

December–January: Strategy Teams design strategic initiatives

October: Central leader design session

October: Review of district performance
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Pittsburgh Public Schools has several assets to build upon that emerged from stakeholder feedback, achievement data and 
third-party analysis. 

Quality and Dedication of PPS Staff 
Consistently, throughout the Look, Listen and Learn tour, and on the strategic plan input survey, the quality and dedication of 
PPS staff was a strength recognized by all stakeholders. In our 2016 annual parent survey results showed:  

 • 77% of parents would recommend their school to another family

 • 81% of parents agree that “adults at this school care about your child.”

Students also felt positively about their teachers on a student survey administered annually. Results from 2015–2016 show 
that 92% of students in grades K–2 and 87% of students in grades 3–5 agree or strongly agree with the statement “I like the 
way my teacher treats me when I need help.” Over 70% of middle and high school students agreed with the statement “My 
teacher in this class makes me feel that he/she really cares about me.”

The Pittsburgh Promise
Parents and students alike appreciate and value the Pittsburgh Promise scholarship program. Since 2008, more than 6,000 
Pittsburgh Public School students have benefited from the Promise. Ninety-two percent of parents who completed the annual 
parent survey have heard about the Pittsburgh Promise and almost half, 43% of parents report that this was a significant factor 
in their decision to send their child to Pittsburgh Public Schools. 

Recent data shows that while Promise scholars have attended 129 different post-secondary institutions across Pennsylvania, 
75% of scholars attend one of the 16 colleges listed below. In all but three of them, Promise scholars are persisting at the same 
or better rates than the rest of the student body.

La Roche University

Penn State University (Main)

Point Park University

Carlow University

Indiana University of PA

Duquesne University

Chatham University

Edinboro University of PA

CCAC

Robert Morris University

Clarion University of PA

Slippery Rock University of PA

Temple University

University of Pittsburgh (Main)

Carnegie Mellon University

California University of PA

1.50%

4.40%

4.60%

2.80%

3.60%

3.00%

1.80%

2.60%

25.10%

3.90%

2.70%

4.70%

2.30%

6.30%

1.20%

2.80%

81%

86%

79%

73%

73%

81%

82%

60%

40%

81%

66%

82%

90%

83%

91%

72%

59%

68%

67%

63%

63%

72%

75%

57%

37%

79%

64%

81%

90%

86%

96%

78%

22%

18%

12%

10%

10%

9%

7%

3%

3%

2%

2%

1%

0%

-3%

-5%

-6%

Post-Secondary Institution
(Sorted in order of difference between school’s 
retention rate and Promise cohort at that school.)

Promise Scholars
at this School

Promise Scholar
Retention Rate

(2012–2014)

*IPEDS
Retention Rate

(2012–2014)

Difference
(2012–2014)

Citation: Iriti, J. & Long, C. (2016). Pittsburgh Promise Analyses. Pittsburgh, PA: Learning Research and Development Center. *The Integrated 
Postsecondary Education Data System (IPEDS) is the data collection program for the National Center for Education Statistics (NCES)

DISTRICT ASSETS
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Early Childhood Programs
The District’s 85 early childhood classrooms serve an average of 1,700 students ages three and four annually. Investing in high-
quality pre-kindergarten has always been a priority in Pittsburgh and will continue to be. There is strong evidence that students 
not only enter school more ready to learn than their peers when they attend high-quality pre-kindergarten programs, but the early 
investments in PreK can have long-term benefits of reduced crime, and education and social services savings. 

In Pittsburgh, data from the 2015–16 Early Childhood Education Department annual report shows African-American1 students 
entering the Early Childhood Program at three years old are, on average, scoring 4% below their white peers. By the time they leave 
the Early Childhood Program at four or five years old, there is no longer a racial achievement disparity2. In fact, for the 2015–16 year, 
African-American students finished the school year a full percentage point above their white peers. Data also reveals that children 
who attend our early childhood programs, grow their learning significantly in seven areas from the time they enter as three year 
olds to when they exit as four year olds.  

Diversity of PPS Students 
An asset our parents, community and staff continue to 
point out is the District’s student diversity. 

The District currently serves 1,056 English as a Second 
Language (ESL) students. The largest languages spoken by 
the District’s ESL students are Spanish (246) and Nepali (204). 
Additional languages include Swahili (150), Arabic (151), Russian/
Uzbek (59), Chinese (54) and more (156)—Burmese, Karen, 
French, Somali, Farsi, Kinyarwanda, Kirundi, Japanese, 
Portuguese, Haitian Creole, and more.

Early Childhood Student Growth Over a Two Year Period (Entry to Exit)

At Entry: 3 year olds
in Fall 2014

At Exit: 4 year olds
in Spring 2016

19%

82%

11%

78%

6%

72%

5%

70%

11%

76%

25%

87%

32%

88%

Personal &
Social

Development

Language &
Literacy

Mathematical
Thinking

Scientific
Thinking

Social
Studies The Arts

Physical
Development

& Health

53% African American
33% Caucasian
8% Multi Racial
4% Asian
3% Hispanic

1. On average 70% of students attending the District’s early childhood program are African American.
2. On average only 29% of students that attend Kindergarten in Pittsburgh Public Schools attended the District’s early childhood program.

I applaud Dr. Hamlet for his direction in ensuring that instead of 
pointing fingers, the District finds the answers to the hard questions about 
what organizational barriers are hindering the District’s ability to produce 

better results. By utilizing our report, the District will better understand how 
to move forward productively in order to improve for all students.

Mike Casserly, Executive Director, Council of the Great City Schools
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OPPORTUNITIES
There are several areas that were identified as priority areas for improvement through stakeholder feedback, achievement data 
review and a third-party analysis completed by the Council of the Great City Schools (CGCS). The full report of the CGCS findings can 
be found at www.pps.k12.pa.us/CGCSreport. A crosswalk of how each of the CGCS’s recommendations map to the Strategic Plan 
is included on pages 28–32.

Students are not Reading on Grade Level by Third Grade 
In 2015–16, only 47.9% of students were proficient or advanced on the English Language Arts state assessment in the third grade. 
The study, “Double Jeopardy: How Third-Grade Reading Skills and Poverty Influence High School Graduation,” (www.aecf.org/m/
resourcedoc/AECF-DoubleJeopardy) found that one in six children who are not reading proficiently in third grade do not graduate 
from high school on time, a rate four times greater than that for proficient readers. 

The Achievement Disparity Continues
When we look at the performance of the white students versus the African-American students, there is a dramatic disparity in every 
grade level and every subject. One finding, which is not commonly seen, is that our achievement disparity begins in the third grade. A 
typical pattern is that the disparity is smaller in the lower grades, and becomes more exacerbated as students grow into middle school 
and high school. The disparity is only smaller in math at eighth grade because white student performance also dropped.
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African-American Students

As we work to further understand and address our achievement disparity, we are also working to ensure our lowest performing 
schools are receiving the supports they need to advance student learning and growth. Of our 54 schools, the Pennsylvania 
Department of Education has designated five schools as Focus and eleven schools as Priority1. An additional eleven schools 
placed in the bottom 15% of schools in the state on the combined mathematics and reading scores on the statewide annual 
assessments administered in 2016. 
 
1. Focus and Priority school designations were made during the 2013–2014 school year based on 2013 assessment data. A Focus designation is a school in the lowest 10% of Title I schools 
statewide (not already identified as priority). A Priority designation is a school is the lowest 5% of Title I schools statewide. The designation is kept for three years regardless of improved student 
performance. Four Annual Measurable Objectives (AMOs) are used to determine a school’s designation. The four AMOs include: 1) measuring test participation rate; 2) graduation rate for high 
schools or attendance rate for K–5, K–8, and 6–8; 3) closing the achievement gap for all students; and 4) closing the achievement gap for the historically underperforming students.
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Our High School Graduation Rate has Dropped
The graduation rate has dropped by 7% since 2013. Among white students, it has dropped by 3% and by African-American 
students, it has dropped by 9%. When we look at our graduation rates by subgroups, overall our graduation rate is about 70%. 
Our white students are graduating at a rate of 80%, and African-American students are graduating at a rate of 64%. Our 
economically disadvantaged students are graduating at a rate of 71%.

Pittsburgh’s Birth Rate is on the Decline
According to the Pennsylvania Department of Health, the birth rate in the City of Pittsburgh is dropping and is now lower than 
it was in 2006. In 1992, there were 5,371 births. The most recent data available in 2014 shows a drop to 3,442. This drop impacts 
District enrollment numbers, which have also been steadily declining each year. 

Our Instructional Systems are Weak and Disjointed 
To build the District’s capacity to improve student achievement, the curriculum, assessment system, professional development, 
and teacher evaluation system (RISE) must be aligned with Pennsylvania Core Standards. (Council of the Great City Schools 
Report, pg. 35)

No System-wide Strategy to Address
School Climate and Student Discipline 
By not having a system-wide strategy to address student discipline and school climate, disciplinary actions are disproportionately 
falling on students of color which causes a significant loss of instructional time for these students. (Council of the Great City Schools 
Report, pg. 67)
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In order to achieve our vision for all students, a detailed roadmap was needed to ensure a clear path forward. As a result of
nine months of intensive work—gathering feedback, understanding our data, and conducting an honest evaluation of
organizational barriers—we are now well-informed on how to successfully implement changes and shape a student-centered
culture that is high-performing and built on continuous improvement.
 
This work begins by making sure there is alignment system-wide and everyone is focused on the same work. Because
school districts are complex systems that operate within multiple contexts and often face external challenges, it is critical that
the system and all of its pieces are moving in the same direction and operating effectively. 
 
When a system has too many competing priorities, there is a lack of clarity and focus. As shown below, random acts of 
improvement lead to low student achievement and focused and aligned acts of improvement lead to high student achievement. 

Random Acts of Improvement
Focused & Aligned Acts

 of Improvement
LOW STUDENT ACHIEVEMENT HIGH STUDENT ACHIEVEMENT
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We are making new investments across the District that include: a new coaching model to support teacher growth, a 
robust professional development plan for all staff, and aligning departmental workflows based on the recommendations from the 
Council of the Great City Schools.

To immediately address the needs of our lowest performing schools, we plan to invest in the creation of an Office of School 
Transformation. The Office of School Transformation will be staffed by a leader with a proven track record in school turnaround and 
transformational success. The office will include a team that will concentrate on school culture, systems, instruction and data 
analysis. In addition, there will be more support for English Language Learners and an enhanced instructional strategy for Students 
with Exceptionalities. STEAM education and our Early College High School model will be expanded and other innovative and 
specialized programming will be added to the curriculum. 

Our 2017–2022 Strategic Plan: Expect great things will not only 
align our work, it will help to create a strong system. Building a strong 
educational system and public school experience for all students 
requires strong leadership at every level of the organization. Effective 
leaders place student learning at the center and hold high expectations
for all students and increase the ability of all students to meet college 
and career-readiness standards. In the research report “Characteristics 
of Improved School Districts: Themes from Research” (http://www.k12.
wa.us/research/), effective leaders ensure there is high-quality instruction
occurring at every school in every classroom, for every student. The 
tenets of high-quality instruction in Pittsburgh include culturally 
relevant pedagogy, rigor, student engagement and demonstration 
of student understanding. It is important that all instructional staff 
utilize research-based strategies, evidence-based instructional 
practices, and 21st Century tools to ensure standards-based 
instruction for ALL students.

Effective leaders work to put systems and structures in place 
that support governance, curriculum and instruction, data collection 
and analysis, professional development and student and parent 
outreach. 

They also develop a process where a school’s system of beliefs progressively shifts the behaviors to where adults have high 
expectations and believe that all students can learn, thus increasing ALL students’ ability to meet college and career readiness 
requirements. At Pittsburgh Public Schools, we will build a strong education system so all of our children, regardless of where they 
started have a successful school experience that prepares them to graduate college, career and life-ready prepared to complete 
a two- or four-year college degree or workforce certification.

We are confident that our 2017–2022 Strategic Plan: Expect great things, outlines the steps we need to achieve our vision 
and reach our four long-term outcomes.

Long-term Outcomes
 • Increase proficiency in literacy for all students

 • Increase proficiency in math for all students

 • Ensure all students are equipped with skills to succeed in college, career and life

 • Eliminate racial disparity in achievement levels of African-American students
 
Our Strategic Plan Framework outlines four strategic themes each with separate objectives and strategic initiatives. Each 
strategic initiative in the plan will be phased in over a three year period to ensure sufficient staff capacity, strong implementation 
planning and continuous monitoring. Phase One strategic initiatives on pages 16 through 22 will launch this school year.

student
achievement

systemsinstruction

culture

Effective Leadership
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P H A S E  1
1a. Establish a system-wide Multi-Tiered System 
of Support (MTSS) process, that includes Positive 

Behavior Interventions and Supports (PBIS) and restorative 
practices, implemented through high-functioning Student 

Assistance Program (SAP) teams in every school that 
are equipped to follow the process with fidelity. 

2b. Develop and communicate explicit and consistent
expectations for staff interactions with students and families.

3b. Implement a tiered and phased
community schools approach.

P H A S E  2
1b. Embed elements of social-emotional

learning into academic instruction.

P H A S E  3 
1c. Develop individual student success plans for all students.

3a. Develop effective partnerships among schools,
students, families, and community organizations,
utilizing a research-based framework that fosters

collaboration for student success.

1. Meet the holistic needs of all students.

2. Establish a shared commitment and
responsibility for positive relationships with every

student, family, and staff member.

3. Create effective family and community
partnerships in every school.

Strategic Theme #1
Create a positive and supportive

school culture.

Objectives

Strategic Initiatives

P H A S E  1
1a. Develop and design a common

curriculum framework.

1b. Develop a comprehensive assessment system
aligned to grade-level expectations.

1c. Implement an instructional system with aligned
and equitably distributed resources.

1. Establish a rigorous District-wide
curriculum and assessment framework

that is culturally inclusive.

Strategic Theme #2
Develop and implement a rigorous,

aligned instructional system.

Objectives

Strategic Initiatives

Long-Term Outcomes
Strategic Plan Framework Increase proficiency

in literacy for all students

District Vision
All students will graduate high school college, 

career and life-ready prepared to complete a two- or
four-year college degree or workforce certification.      

District Mission
The Pittsburgh Public Schools will be one of

America’s premier school districts, student-focused,
well-managed, and innovative. We will hold ourselves

accountable for preparing all children to achieve
academic excellence and strength of character, so

that they have the opportunity to succeed
in all aspects of life.
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Phase 1: Launching now through June 2017
Phase 2: Launching in the 2017–2018 School Year
Phase 3: Launching in the 2018–2019 School Year

P H A S E  1
1b. Align instructional support efforts to ensure

collaboration between school administrators and staff
around the school’s professional development focus. 

P H A S E  2
1a. Ensure that all professional development
for teachers and staff follows research-based

and culturally relevant practices. 

1c. Provide differentiated instructional support that
is based on data and deployed through school-based, 

district-wide, and online learning opportunities.

1d. Ensure that supervisory and support
staff who engage in instructional conversations

with teachers receive differentiated learning
opportunities to be effective in their roles.

1. Impact student outcomes by increasing
teacher knowledge through a cohesive system

of instructional support.

Strategic Theme #3
Provide appropriate instructional
support for teachers and staff.

Objectives

Strategic Initiatives

P H A S E  1
1a. Develop and broaden teacher pipeline and
recruitment efforts to yield a diverse, culturally

competent and effective workforce.

1b. Develop a rigorous selection and hiring process
that ensures the most effective workforce.

 

P H A S E  2
2b. Review and modify performance management

systems to maximize impact on professional growth
and student outcomes.

P H A S E  3
1c. Promote retention and reduce negative

effect of turnover.

2a. Create comprehensive professional learning
environments to both facilitate role-specific learning

and to enable employees to grow and develop. 

1. Attract and retain high-performing staff who
hold high expectations for all students.

2. Enhance District-wide systems that promote
shared accountability, high expectations, and

continuous growth for all employees.

Strategic Theme #4
Foster a culture of high performance

for all employees.

Objectives

Strategic Initiatives

Ensure all students are
equipped with skills to succeed 

in college, career and life

Eliminate racial disparity in 
achievement levels of African- 

American students

Increase proficiency
in math for all students
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The National School Climate Center1 defines school climate as the quality and character of school life that can directly impact 
indicators of success such as teacher retention, dropout rates, incidences of violence, and student achievement. There is significant
evidence that the quality of the relationships students have in and out of school influence student behavior. Some experts2 have 
observed that increasing youth-adult connection is at the heart of anti-violence and anti-bullying efforts. Small changes to a school 
culture such as visible and supportive caring adults in hallways and classrooms can provide increased student engagement, which 
is associated with positive academic outcomes. 

The District seeks to establish a system-wide culture where students, families and employees feel engaged, welcomed and 
respected. Having staff trained and knowledgeable about the types of basic physical, mental and emotional needs that may be 
barriers to a student meeting their fullest potential can go a long way in establishing school climates that are supportive to all student’s 
needs. To create positive and supportive school cultures District-wide, the District will meet the objectives below by implementing 
seven strategic initiatives over the next three years. Prior to the end of this school year (2016–2017), the following three strategic 
initiatives will launch and implementation will begin. 

Objectives
1. Ensure that the holistic needs of all students are met.
2. Establish a shared commitment and collective responsibility for positive relationships with every student, family, and staff member.
3. Establish effective family and community partnerships in every school.

Phase 1 Strategic Initiatives
1a. Establish a system-wide Multi-Tiered System of Support (MTSS) process, that includes Positive Behavior 
      Interventions and Supports (PBIS) and restorative practices, implemented through high-functioning Student 
      Assistance Program (SAP) teams in every school that are equipped to follow the process with fidelity. At the 
      completion of strategic initiative 1a, the following outcomes will be achieved:

 • Tiered methods to build community, strengthen relationships, and provide academic
                and behavioral support in every school.

 • High-functioning, collaborative support teams will exist in every school.

2b. Develop and communicate clear, consistent, and explicit expectations for staff interactions with students and 
      families. Once strategic initiative 2b is successfully implemented the following outcomes will be achieved:

 • Schools and facilities provide positive, supportive and welcoming environments.
 • Families have access to a comprehensive set of resources in multiple languages.
 • All staff feel a sense of ownership and are committed to the District’s mission and vision.
 • High-quality customer service interactions amongst staff, students, families and partners.

3b. Implement a tiered and phased community schools approach. At the completion of strategic initiative 3b, the following 
      outcomes will be achieved:

 • A phased approach with increased District and community support in all schools, including 
                expanded nursing services and support for social workers and guidance counselors.

 • Designated Community Schools through a standard application process managed by a central 
                District Community School Steering Committee.

 • Ongoing needs assessments and evaluation at designated Community Schools.

Strategic Theme #1
CREATE A POSITIVE AND SUPPORTIVE SCHOOL CULTURE

  1. http://www.schoolclimate.org/climate/ 

  2. http://www.schoolclimate.org/climate/documents/policy/sc-brief-v5.pdf 
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I became co-founder of the
Black Student Union and a member of the
African American Centers for Advanced
Studies (AACAS) Council because it’s
important to have discussions about black
issues and black culture in our schools.

Etana Laing
Student, Pittsburgh Obama

to have discussions.
It’s important 

“

”

StudentPosters18x24.qxp_Layout 1  4/19/17  11:25 AM  Page 1



18

Research conducted by the National Center On Education and The Economy3 found six components that the world’s highest 
performing education systems have. They include:

These components are interrelated and form a high-quality aligned instructional system that when functioning optimally, 
complement one another. While educational reform efforts in the US and globally often focus on these components, too often 
they function in isolation. The District seeks to implement this type of system so that there are clear standards outlining what a 
student should know and be able to do at each level of their learning. Assessments, both formative and summative, exist and 
are aligned to measure student mastery of the standards. And, teachers have instructional methods and resources, along with 
high-quality professional development that advances their learning and student outcomes. To achieve the objective below, 
the District will launch the following three strategic initiatives this school year. 

Objective
1. Establish a district-wide curriculum and assessment framework that is culturally inclusive and rigorous.

Phase 1 Strategic Initiatives
1a. Develop and design a common curriculum framework. At the completion of strategic initiative 1a, the following 
      outcomes will be achieved:

 • Instructional materials that are standards-based and fully aligned to the Pennsylvania Core standards. 

 • Grade level expectations and learning experiences that are aligned with our goals for students.

 • Flexibility in instructional delivery based on formative and summative data. 

 • Improved student assessment data outcomes.

 • Improved teaching and learning.

1b. Develop a comprehensive assessment system aligned to grade-level expectations. At the completion of strategic 
      initiative 1b, the following outcomes will be achieved:

 • Consistent access to timely and relevant data to assist in decision making.

 • Formative and summative assessments that are standards-based and fully aligned to the Pennsylvania Core standards.

 • Data to inform and design instruction. 

 • School-level assessment data to understand what students know and are able to do at each grade 
                level and inform a student’s learning needs. 

 • District assessment data to inform the needs of specific schools.

1c. Implement an instructional system with aligned and equitably-distributed resources. At the completion of strategic 
      initiative 1c, the following outcomes will be achieved:

 • The District’s instructional system will have aligned resources that include: system-wide goals; high 
                standards for all students; curriculum frameworks; syllabi and related instructional materials; formative and 
                summative assessments; and a teacher development system linked to the standards and curriculum.

 • Research-based model for funding allocation.

Strategic Theme #2
DEVELOP AND IMPLEMENT A RIGOROUS, ALIGNED INSTRUCTIONAL SYSTEM

 • System-wide goals
 • High standards for ALL students
 • Curriculum Framework

• Syllabi and Related Instructional Materials
• Assessments (formative and summative)
• Teacher Development Systems

  http://ncee.org/what-we-do/center-on-international-education-benchmarking/top-performing-countries/



19

Being a Student Envoy has impacted my
life in that it made me realize my potential
as a leader. When you become a leader,
you definitely have more opportunities
than a follower.

Rajae Childs
Student Envoy, Pittsburgh Milliones

“

”

be a leader.
I can

StudentPosters18x24.qxp_Layout 1  4/19/17  11:25 AM  Page 3
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This theme area ensures teachers and school-based staff receive the instructional support they need, when they need it, so 
that all students are receiving high-quality instruction and yielding positive results in the classroom. Information gathered from 
District surveys of teachers reveals that teachers are unhappy with both the content and delivery of the instructional support they 
currently receive. District-wide professional development days are poorly attended and school leaders have a lack of knowledge 
regarding what their teachers are learning during professional development and how it connects back to the work teachers are 
expected to do within their classrooms. 

A common theme heard during the Superintendent’s Look, Listen and Learn tour was that teachers wanted more job-embedded 
and differentiated professional development that met their learning needs. 

To achieve the objective below, the District will launch four strategic initiatives over the next three years. Prior to the end of this 
school year (2016–2017), one strategic initiative will launch and implementation will begin.  

Objective
1. Increase teacher knowledge around content, pedagogy, and cultural relevance to impact student outcomes through a 
cohesive and coherent system of instructional support.

 

Phase I Strategic Initiatives
1b. Align instructional support efforts to ensure a collaboration between school administrators and district staff 
      around the school’s professional development focus. At the completion of strategic initiative 1b, the following outcomes 
      will be achieved:

 • Collaborative instructional support resulting in positive changes in teacher practice. 

 • Consistent teacher practice and pedagogy will take place across schools.

 • Clear and constant communication on teacher learning between school administration and Central Office Staff.
 

Strategic Theme #3
PROVIDE RELEVANT AND TIMELY INSTRUCTIONAL SUPPORT 
FOR TEACHERS AND SCHOOL-BASED STAFF
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I believe we all need to progress in society.
Coming to Pittsburgh Public and having a
policy where I can identify and be accepted,
and not be bullied was a really big thing.

Theo Sowers
Student, Pittsburgh Brashear
Gay Straight Alliance (GSA)

“

”

be accepted.I can identify and 

StudentPosters18x24.qxp_Layout 1  4/19/17  11:25 AM  Page 5
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While it is widely known that teachers are the number one school-based factor in student outcomes, the District believes 
all staff contribute to student success. To create a high-performance culture for all employees, it is important to have a strong 
recruitment and retention strategy. 

Nationally, teacher shortages are increasing the pressure Districts already feel to effectively plan and implement strong 
recruitment and retention efforts. Based on District data, some roles are consistently hard to staff and could benefit from a 
deliberate pipeline program. 

Traditionally, the District has hired the majority of its teachers from a relatively small pool of teacher preparation programs 
around the Pittsburgh area. While these programs have provided the District with some great teachers, the candidate pool often 
lacks diversity and certifications in high-demand areas such as biology, world languages and mathematics.

In order to meet the two objectives under this strategic theme, the District will implement five strategic initiatives over the next 
three years. Prior to the end of this school year (2016–2017), two strategic initiatives will launch and implementation will begin.  

Objectives
1. Ensure the district’s staffing strategy results in attracting and retaining high performing staff across the district who 
hold high expectations for all students.
2. Enhance systems that promote shared accountability, high expectations, and continuous growth for all employees.

Phase 1 Strategic Initiatives
1a. Develop and broaden teacher pipeline and recruitment efforts to yield a diverse, culturally competent and 
      effective workforce. At the completion of strategic initiative 1a, the following outcomes will be achieved:

 • Larger hiring pool of diverse, highly-qualified candidates leading to filled vacancies.

 • More engaging experience for candidates.

 • Targeted expansion of recruitment borders to Historically Black Colleges and Universities (HBCUs) 
                and other non-local schools of education.

 • Meaningful collaboration with the School District University Collaborative.
 

1b. Develop a rigorous selection and hiring process that ensures the most effective workforce. At the completion
      of strategic initiative 1b, the following outcomes will be achieved:

 • A system for selecting and hiring a more diverse, highly qualified candidate pool. 

 • Establish diversity goals for school-based and central office positions.

 • Ensure District hiring policies and practices are aligned with best practices.

 • Create staffing criteria for specific schools based on need.

Additional information on all phase 1 strategic initiatives are provided as one-page handouts in the back of the plan.

Strategic Theme #4
FOSTER A HIGH-PERFORMANCE CULTURE FOR ALL EMPLOYEES
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We use mentors and positive
relationships to interrupt some of the things
that pose challenges to our young black
males. The We Promise program helps
them maximize their potential, both in
and out of the classroom.

Jason Rivers
Project Manager, Office of Equity and Co-Director, We Promise program

“

”

positive
relationships.

Mentors build

StudentPosters18x24.qxp_Layout 1  4/19/17  11:25 AM  Page 2
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S E C T I O N  T H R E E

The Next Steps

2 0 1 7 – 2 0 2 2  S T R AT E G I C  P L A N
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As outlined in the Strategic Plan Framework on pages 14–15, in year one (May 2017 through June 2018), nine strategic initiatives 
will begin to be implemented. Each initiative is led by an action team of 5–8 staff with support from an advisory committee. The work 
of each action team will be monitored regularly to ensure fidelity of implementation. System-wide communications plans will support 
the implementation to ensure transparency, buy-in and accountability. The Superintendent will provide regular process updates to 
keep staff and the public informed. 

A well-known priority of Superintendent Hamlet from day one has been to create a student-focused culture built on continuous 
improvement. This includes establishing a set of performance measures for each of the long-term outcomes outlined in this plan. 
These performance measures will routinely be monitored by the Superintendent and the Board of Directors to ensure the District is 
staying on track to improve student outcomes. Annually, the Superintendent will provide a report to the community to ensure 
transparency regarding the performance measures and to share updates on the implementation of each of the strategic initiatives.

Increase Proficiency in Literacy for all Students
      • Percent of students proficient and advanced on English Language Arts Pennsylvania System 
         School Assessment (PSSA).

Increase Proficiency in Math for all Students
      • Percent of students proficient and advanced on Math PSSA/Pennsylvania Alternate State 
         Assessment (PASA)/Keystone Algebra 1 by subgroups.

ACTION PLANNING

MEASURING OUR RESULTS

LONG-TERM OUTCOME
PERFORMANCE MEASURES
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Ensure all Students are Equipped with Skills to Succeed in College, Career and Life
      • Percent of high school students meeting annual on-track to graduation criteria (TBD)

      • Percent of high school students successfully completing at least one Advanced Placement/
         International Baccalaureate/Dual Enrollment course

      • Percent of high school students successfully completing at least one Career and Technical Education (CTE) course

      • High School Graduation Rate, 4 year cohort 

      • High School Graduation Rates, 5 year cohort

      • Percent of students earning professionally recognized certification prior to high school graduation

      • Percent of  high school graduates enrolling in college the fall after graduation (seamless enrollment)

      • Percent of seamless college enrollees persisting to a 2nd year persistence in college, at any institution

Eliminate Racial Disparity in Achievement Levels of African-American students
      • Gap in percent Proficient and Advanced Grades 3, 5, & 8 English Language Arts (ELA) PSSA and Keystone Literature

      • Gap in percent Proficient and Advanced PSSA/PASA/Keystone Math/Algebra  

      • Gap in High School Graduation Rates         

      • Gap in percent of students earning professionally recognized certification prior to high school graduation  

      • Gap in percent of seamless college enrollees persisting to a 2nd year persistence in college, at any institution 
       

Additional Leading Measures that will be Monitored Include: 
      • Proficiency at grades 1,2,4,6 & 7

      • Student attendance

      • Out-of-school time 

      • Non-instructional time for disciplinary reasons

      • Enrollment in Gifted and Advanced Placement courses
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2 0 1 7 – 2 0 2 2  S T R AT E G I C  P L A N

S E C T I O N  F O U R

Appendices and
Recommendations
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Overall
The overarching implementation or monitoring of the Strategic Plan

Theme 1, Initiative 1c
Develop individual student success plans for all students

Theme 2, Initiative 1a
Develop and design a common curriculum framework

Theme 1, Initiative 3b
Implement a tiered and phased community schools approach

Theme 1, Initiative 1b
Embed elements of social emotional learning into academic instruction

Theme 1, Initiative 1a
Establish high-functioning Student Assistance Program teams in every 
school that follow the Multi-Tiered System of Support Process

Theme 1, Initiative 2a
Implement PBIS with fidelity district-wide, ensuring it is explicitly linked
to restorative practices and promotes relationship building

Theme 2, Initiative 1b
Develop a comprehensive assessment system aligned to grade-level 
expectations

Theme 2, Initiative 1c
Implement an instructional system with aligned and equitably-distributed 
resources

Theme 3, Initiative 1c
Provide differentiated instructional support that is based on data and 
deployed via school-based, district-wide and online learning opportunities

Theme 4, Initiative 2b
Review and modify performance management systems to maximize impact 
on professional growth and student outcomes

Theme 4, Initiative 2a
Create comprehensive professional learning environments to both facilitate 
role-specific learning and to enable employees to grow and develop

Theme 3, Initiative 1a
Ensure that all professional development models follow research-based 
and culturally-relevant practices

Theme 4, Initiative 1a
Develop and broaden teacher pipeline and recruitment efforts to yield a 
diverse, culturally competent and effective workforce

Theme 4, Initiative 1b
Develop a rigorous selection and hiring process that ensures the most 
effective workforce

Theme 4, Initiative 1c
Promote retention and reduce negative effect of turnover

Theme 3, Initiative 1b
Align instructional support efforts to ensure a collaboration between 
school administrators and district staff around the school’s professional 
development focus

Theme 3, Initiative 1d
Ensure that all supervisory and support staff who engage in instructional 
conversation with teachers receive differentiated learning opportunities to 
be effective in their roles

Theme 1, Initiative 2b
Develop and communicate clear, consistent and explicit expectations for 
staff interactions with students and families

Theme 1, Initiative 3a
Develop effective partnerships among schools, students, families and 
community partners, utilizing a research-based framework, to intentionally 
structure collaboration for student success

16, 17, 18, 23, 24

23, 60

15, 17, 22, 23, 26, 27, 28, 34, 40, 73, 74

29, 71, 74, 75

81, 84, 85

15, 17, 22, 26, 27, 103, 104, 105, 109, 112

15, 26, 27, 30, 31, 72, 74

39, 40, 45, 46, 51, 62, 73

55, 56, 57, 58

25, 43, 45

43, 50

63, 64

54

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Item
Description

Corresponding Council of Great City 
Schools Recommendations

Connected to
90-Day Plan
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Overall
Overarching structure of Pittsburgh Public Schools

Board

English Language Learners (ELL)

Information Technology

Professional Development (PD)

Program for Students with Exceptionalities (PSE)

Safety

School Performance

Student Services

Transportation

Completed before March 2017

Not Implementing / Different Strategy

19, 20, 21

34, 59, 60, 61, 62, 63, 64, 66, 67, 68

96, 97, 98, 99, 100, 108, 111,
120, 126, 127, 128, 137

43, 50, 53, 54

33, 71, 72, 75, 76, 78, 80, 81, 82

135, 136

6, 52, 72, 98, 111, 135

72, 86, 87, 89

130, 131

2, 14, 32, 47, 48, 69

7, 10, 13, 49, 65, 77, 79, 83, 110, 129, 133, 134

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Office of Data, Research, Evaluation and Assessment
Creation of a new office of DREA and its work

Finance and Operations
The work of budget, finance and operations and its structure

Curriculum and Instruction
Structure, academic programming, instruction, support and staff
development

1, 3, 41, 102

4, 9, 35, 87, 88, 89, 90, 91, 92, 93,
94, 95, 106, 107, 113, 122

114, 115, 117, 118, 119, 120, 121, 123,
124, 125, 131, 132, 136

5, 8, 12, 25, 26, 28, 36, 38, 39, 51,
53, 54, 80, 89, 101, 111

Yes

Yes

Yes

Yes

Item
Description

Group, Department
or Office

Item 

Corresponding Council of Great City 
Schools Recommendations

Corresponding Council of Great City 
Schools Recommendations

Corresponding Council of Great City 
Schools Recommendations

Connected to
90-Day Plan

Connected to
90-Day Plan

Connected to
90-Day Plan
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1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

28

29

30

31

32

33

34

35

36

37

38

39

40

41

42

43

44

45

46

47

48

49

50

51

52

53

54

Reorganize direct reports to Superintendent 

CAO and CSP position report to Deputy Superintendent 

Define roles and responsibilities

Create new office of DREA

Revamp organizational structure of C&I dept

Revamp principal supervisory system

Assistant supt and student services reporting

Additional assistant supt for secondary

Responsibilities from other offices to new DREA dept

Equity Office report to Chief Academic Officer (CAO)

PSE and ELL direct reports to CAO

Collaboration between PSE and Assistant Supts

Federal instruction programs under CAO

Regular meetings of department heads

Instruction direction and support for teachers

Utilize feedback from Look, Listen and Learn Tour

Articulate expectations for student learning

Clear academic goals

Board meeting structure

No late Board tabs

Superintendent’s evaluation

Instructional flexibility for schools

College and career readiness standards

Commit to core set of initiatives

Curriculum & Instruction staff development

Align C&I to PA common core

Overhaul Literacy and Math handbooks

Clear and consistent Math course sequencing

Define district-wide MTSS system

Conduct instructional materials inventory

Adopt Literacy and Math materials system-wide

Provide PSE Math and Reading supplements

PSE modifications for full access to LRE students

Address language development needs for ELL students

No pilots without evaluation plan

Guidelines for intervention period

Expand teacher planning and PLCs

Normalize intervention period

Guide how to assess student learning

Define CRP

Clarify Central Office roles

Outline turnaround school strategy

Develop a comprehensive PD plan

Consistent PD on rigor, literacy and Math

Differentiate PD for district and school staff

PLCs in every school

Support PLCs

Redefine Instructional Teacher Leader 2 (ITL2)

Retain and use Early literacy specialists to inform C&I

Evaluate all PD

Review student work regularly to support PD

Establish school leader pipeline 

Develop feedback loop to Central Office

Assistant superintendent role in and need for PD

Organizational Structure - Overall

No Action Needed - Completed

Organizational Structure - Overall

Organizational Structure - DREA

Organizational Structure - C&I

Content-Specific - School Performance

No Action Needed - Not Implementing / Different Strategy

Organizational Structure - C&I

Organizational Structure - DREA

No Action Needed - Not Implementing

No Action Needed - Not Implementing

Organizational Structure - C&I

No Action Needed - Not Implementing

No Action Needed - Completed

Strategic Plan - 2.1.a, 2.1.b, 2.1.c

Strategic Plan - Overall

Strategic Plan - Overall, 2.1.a, 2.1.b

Strategic Plan - Overall

Content-Specific - Board

Content-Specific - Board

Content-Specific - Board

Strategic Plan - 2.1.a, 2.1.b

Strategic Plan - Overall, 1.1.c and 2.1.a

Strategic Plan - Overall

Strategic Plan - 4.2.a and Content Specific - C&I

Strategic Plan - 2.1.a, 2.1.b, 2.1.c and Content Specific - C&I

Strategic Plan - 2.1.a, 2.1.b, 2.1.c

Strategic Plan - 2.1.a and Content Specific - C&I

Strategic Plan - 1.1.a

Strategic Plan - 2.1.c

Strategic Plan - 2.1.c

No Action Needed - Completed

Content Specific - PSE

Strategic Plan - 2.1.a and Content Specific - ELL

Content-Specific - DREA

Content Specific - C&I

Content Specific - C&I

Content Specific - C&I

Strategic Plan - 3.1.c and Content-Specific - C&I

Strategic Plan - 2.1.a, 3.1.c

Organizational Structure - Overall

Organizational Structure - Overall

Strategic Plan - 3.1.a, 4.2.a and Content-Specific - PD

Strategic Plan - 3.1.c and Content-Specific - PD

Strategic Plan - 3.1.c, 4.2.a

Strategic Plan - 3.1.c

No Action Needed - Completed

No Action Needed - Completed

No Action Needed - Different Strategy

Strategic Plan - 3.1.a and Content-Specific - PD

Strategic Plan - 3.1.c and Content-Specific - C&I

Strategic Plan - 4.2.a and Content-Specific - School Performance

Org. Structure - C&I and Content-Specific - School Performance

Strategic Plan - 3.1.d and Content-Specific - PD and Org. Structure - C&I

CGCS Rec # Brief Description Crosswalk Section

CGCS RECOMMENDATIONS

Color Indicates Project Launch:    Pink: Now–June 2017      Orange: 2017–2018 School Year      Blue: 2018–2019 School Year
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55

56

57

58

59

60

61

62

63

64

65

66

67

68

69

70

71

72

73

74

75

76

77

78

79

80

81

82

83

84

85

86

87

88

89

90

91

92

93

94

95

96

97

98

99

100

101

102

103

104

105

106

107

108

109

110

Develop central office accountability system

Realign bonus system on student achievement

Amend PULSE system

Leave RISE system alone

District-wide ELL instructional strategy

ELL needs analysis

Use of Title III funds for ELL rigor

ELL PLCs for schools with highest ELL students

Support ELL families

Create ELL council

Create ESL certification course

Incorporate ELL data into data system

Audit interpretation needs

Develop ELL pathway to graduation

Standardize PSE identification

Review PSE communication

Collaborate in PSE identification

Analyze support staff ratios

Differentiate instruction

More inclusive Tier I instruction

Plan for returns to least restrictive environment

Review self-contained program standards

Expand PSE transition services through partnerships

PSE staffing considerations

PSE staff visit schools as PD

PSE staff connection to Office of School Performance

Identification of AA students as PSE

Rigorous PSE instruction

Review center schools for PSE

Implement PBIS District-wide

Expand Restorative Practices

Eliminate PreK–2 suspensions

Strengthen suspension data

Measure days spent in alternative education setting

Strengthen alternative education instruction

DREA Office responsibilities

DREA Office organization

DREA Office responsibilities

DREA Office evaluation responsibilities

Establish data governance committee

Student Data Systems Specialist role and PD

Develop scorecard assessment

Expand data warehouse

Correct data quality issues

Consult users to establish data reports

Standardize reporting

Use multiple data sources when drawing conclusions

Cultivate a data-driven culture

Develop a clear assessment framework

Curtail individual school assessments

Maintain optional CBAs

Develop plan to support state assessment testing

Consolidate test administration

Address technological infrastructure for assessments

Review assessments used for evaluation

Conduct cross-functional PD planning

Strategic Plan - 4.2.b

Strategic Plan - 4.2.b

Strategic Plan - 4.2.b

Strategic Plan - 4.2.b

Content-Specific - ELL

Content-Specific - ELL and Strategic Plan 1.1c

Content-Specific - ELL

Strategic Plan - 3.1.c and Content-Specific - ELL

Strategic Plan - 1.3.a and Content-Specific - ELL

Content-Specific - ELL and Strategic Plan 1.3.a

No Action Needed - Not Implementing

Content-Specific - ELL

Content-Specific - ELL

Content-Specific - ELL

No Action Needed - Completed

Content-Specific - PSE

Strategic Plan - 1.1.a and Content-Specific - PSE

Strategic Plan - 2.1.c and Content-Specific - PSE, School Performance, Student Services

Strategic Plan - 2.1.a, 3.1.c

Strategic Plan - 1.1.a, 2.1.a, 2.1.c

Strategic Plan - 1.1.a and Content-Specific - PSE

Content-Specific - PSE

No Action Needed - Not Implementing

Content-Specific - PSE

No Action Needed - Not Implementing

Content-Specific - PSE and C&I

Strategic Plan - 1.2.a and Content-Specific - PSE

Content-Specific - PSE

No Action Needed - Not Implementing

Strategic Plan - 1.2.a

Strategic Plan - 1.2.a

Content-Specific - Student Services

Org. Structure - DREA and Content-Specific - Student Services

Organizational Structure - DREA

Org. Structure - DREA and Content-Specific - Student Services

Organizational Structure - DREA

Organizational Structure - DREA

Organizational Structure - DREA

Organizational Structure - DREA

Organizational Structure - DREA

Organizational Structure - DREA

Content-Specific - IT

Content-Specific - IT

Content-Specific - IT and OSP

Content-Specific - IT

Content-Specific - IT

Organizational Structure - C&I

Organizational Structure - Overall

Strategic Plan - 2.1.b

Strategic Plan - 2.1.b

Strategic Plan - 2.1.b

Organizational Structure - DREA

Organizational Structure - DREA

Content-Specific - IT

Strategic Plan - 2.1.b

No Action Needed - Not Implementing

CGCS Rec # Brief Description Crosswalk Section

Color Indicates Project Launch:    Pink: Now–June 2017      Orange: 2017–2018 School Year      Blue: 2018–2019 School Year
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111

112

113

114

115

116

117

118

119

120

121

122

123

124

125

126

127

128

129

130

131

132

133

134

135

136

137

Provide support to teachers to review data

Provide PD on test writing

Create calendar of regular program evaluations

Reorganize finance, operations and business services

Hire a Chief Financial Officer

Hire Budget Director

Consolidate core function roles

Right size core functions 

Communicate organizational charts

Establish master plan for governance and development

Create annual business plans for each department

Use analytical business tools

Conduct internal controls audit

Improve budget development and reporting

Improve communication and customer relations

Enhance IT capabilities

Re-evaluate the Student Information System (SIS)

Shift IT focus from teacher evaluation

Consider in-house transportation services

Centralize creation of school bell schedules

Expand bus monitoring

Automate purchase orders

Expand custodial substitutes

Conduct custodial compensation study

Mandate active shooter training

Assign school security based on incident analysis

Create uniform system for documenting visitors

Org. Structure - C&I and Content-Specific - School Performance, IT

Strategic Plan - 2.1.b

Organizational Structure - DREA

Organizational Structure - Finance

Organizational Structure - Finance

Organizational Structure - Finance

Organizational Structure - Finance

Organizational Structure - Finance

Organizational Structure - Finance

Organizational Structure - Finance and Content-Specific - IT

Organizational Structure - Finance

Organizational Structure - DREA

Organizational Structure - Finance

Organizational Structure - Finance

Organizational Structure - Finance

Content-Specific - IT

Content-Specific - IT

Content-Specific - IT

No Action Needed - Not Implementing

Organizational Structure - Finance

Content-Specific - Transportation and Finance

Organizational Structure - Finance

No Action Needed - Not Implementing

No Action Needed - Not Implementing

Content-Specific - OSP and Safety

Org. Structure - Finance and Content-Specific - Safety

Content-Specific - IT

CGCS Rec # Brief Description Crosswalk Section

Color Indicates Project Launch:    Pink: Now–June 2017      Orange: 2017–2018 School Year      Blue: 2018–2019 School Year
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S E C T I O N  F I V E

PPS Points of Pride 

2 0 1 7 – 2 0 2 2  S T R AT E G I C  P L A N
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National Council on Teacher Quality Names
Pittsburgh Public Schools Great District for Great Teachers 
The National Council on Teacher Quality (NCTQ) named Pittsburgh Public Schools a winner in its first-ever Great Districts for 
Great Teachers initiative. NCTQ chose PPS after a rigorous 18-month evaluation of data, policies and teacher input, that included 
surveys and focus groups with over 300 PPS teachers, proving the District is a national leader in developing and caring for great 
teachers, so that they, in turn, can deliver great instruction to their students.

The Pittsburgh Promise celebrates 10 years!
In 2007, the District announced a $100 million commitment by the University of Pittsburgh Medical Center (UPMC) to fund
The Pittsburgh Promise. The Promise is a community gift to help families plan, prepare and pay for education after high school. 
Graduates of the Pittsburgh Public Schools may be eligible to earn up to $30,000 over four years for post-secondary education.

Our CTE programs have expanded.
A $300,000 grant from the American Federation of Teachers to the Pittsburgh Federation of Teachers is supporting a teachers 
union-school-district-city partnership to train students for careers as police officers, fire fighters and emergency medical technicians.  
The City of Pittsburgh donated a “retired” fire truck and ambulance to support the new Emergency Response Technology CTE 
program. The new program launched at Pittsburgh Westinghouse for the start of the 2016–17 school year.  

The Summer Dreamers Academy receives national recognition.
The District’s Summer Dreamers Academy has been recognized with a New York Life Excellence in Summer Learning Award! 
The National Summer Learning Association (NSLA) and the New York Life Foundation honored four high-quality programs and 
Pittsburgh Public Schools Summer Dreamers Academy was one of them.  

Five of our schools receive STAR status.
Entire schools are being celebrated for making extraordinary gains in student achievement through the Students and Teachers 
Achieving Results (STAR) program. PPS schools earn STAR status by being within the top 15% (or in some cases 25%) of 
Pennsylvania schools for student growth. 

All students receive healthy meals free of charge.
All Pittsburgh Public Schools students, regardless of family income, receive a healthy and well-balanced breakfast and lunch 
free of charge, ensuring all students are properly nourished and ready for class.  

Pittsburgh Schiller 6–8 was named a National Title I Distinguished School
Pittsburgh Schiller 6–8 was named a National Title I Distinguished School by the Pennsylvania Department of Education.  
Pittsburgh Schiller 6–8 is one of up to 100 schools throughout the country, and one of two in Pennsylvania, that is being 
recognized for exceptional student achievement in 2015.  

Teachers receive National Board Certification.
More than 100 PPS teachers have received National Board Certification. National Board certification is the highest earned 
credential in the teaching profession.
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Attendance at the District’s Annual Take a Father to School Day continues to grow.
Each year approximately 6,000 fathers, uncles, big brothers, and significant male role models pack District schools and early 
childhood centers to spend a day with a special child in their life. Take a Father to School Day has been recognized with a Magna 
Award from the American School Board Journal, the National School Boards Association and Sodexo.

We launched the NMSI comprehensive Advanced Placement Program.
A grant of $930,367 from The Heinz Endowments launched the National Math and Science Initiative’s (NMSI) comprehensive 
Advanced Placement (AP) Program at Pittsburgh Brashear High School and Pittsburgh Science and Technology Academy. Out of 
289 Pennsylvania high schools, Pittsburgh Science and Technology Academy had the largest percentage increase in passing scores 
for AP courses in math and science out of 289 Pennsylvania high schools. Pittsburgh Brashear had the second greatest. The NMSI 
program was expanded to include Pittsburgh Allderdice, Pittsburgh CAPA 6–12 and Pittsburgh Carrick High School.

The Arts are alive and well in PPS.
For three years in a row, District schools have taken the Best Musical Budget Level I prize at the Kelly Awards. In 2016, Pittsburgh 
CAPA’s production of “West Side Story” brought home 10 Kelly Awards, including Best Musical in Budget Level 1. In 2015, 
Pittsburgh Obama 6–12 won Best Musical Budget Level 1 for its production of “SHOUT! The Mod Musical” In 2014, Pittsburgh 
Obama won Best Musical Budget Level I for its production of The Wiz. In 2013, Pittsburgh CAPA took home 7 awards for its 
production of “In the Heights,” including Best Musical Budget Level I and Best Actor.  

Our STEAM programs continue to grow.
Grants, totaling nearly $900,000 from The Grable Foundation and the Fund for Excellence, are supporting the District’s Science, 
Technology, Engineering, Arts and Mathematics (STEAM) K–12 pathway. Three STEAM programs at Pittsburgh Lincoln PreK–5, 
Pittsburgh Schiller 6–8 and Pittsburgh Woolslair PreK–5 launched with the start of the 2015–16 school year. In 2016–2017, STEAM 
programs launched at Pittsburgh Perry and Pittsburgh Brashear high schools.
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When children struggle with English,
they may feel ashamed or shy and not
participate. I want them to come out of
their shell and learn. At first they were
closed and quiet and now I can’t get
them to stop talking English. 

Paola Megats
ESL Teacher, Pittsburgh Beechwood

“

”

I want them to

their shell.
come out of
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The Pittsburgh Public Schools (PPS) does not discriminate on the basis of race, color, national origin, sex, disability or age in its programs,
activities or employment and provides equal access to the Boy Scouts and other designated youth groups. Inquiries may be directed to the Title IX

Coordinator or the Section 504/ADA Title II Coordinator at 341 S. Bellefield Avenue, Pittsburgh, PA 15213 or 412.529.HELP (4357). 




